There is a small but growing literature on how students go through the process of taking language tests -i.e. the steps that they take to arrive at answers to questions. Such research has generally focused on the testing of native language skills, but it has come to encompass second-language testing as well. 
reading the reader refers primarily to words in the immediate vicinity of the question or to some very strong concept in the text (Dollerup et al., 1981) . Likewise (Homburg and Spaan, 1981) .
Furthermore, respondents have been found to do surface matching between information in the text, in the item stems, and in the multiplechoice alternatives -without processing any of these stimuli for meaning. Respondents have also been found to perform tasks by analogy to previous tasks without noticing what may be slight changes in the response procedures (Fillmore and Kay, 1980 ; Hosenfeld, 1976 ; Cohen and Aphek, 1979) .
The outcome of these various strategies may be that respondents get items wrong for the right reasons or right for the wrong reasons. In other words, a good student may produce a wrong answer as a result of an adventurous inference, while a weak student may choose the appropriate alternative despite faulty reasoning (Mehan, 1974; MacKay, 1974;  Dollerup et al., 1981) . Thus, due to flaws in the test or due to certain test-taking strategies, students may not be displaying a representative performance of their language competence.
The principal purpose of this paper is to discuss methods for obtaining verbal report data on second-language test-taking strategies, to report on some of the types of findings obtained, and to look at the implications of the findings for prospective test takers and test constructors. The findings will be drawn from a series of unpublished studies conducted by university students -studies dealing with how language learners take reading tests, especially of the cloze and multiple-choice varieties.
I Methods for obtaining verbal data
We will first describe some of the types of verbal data that can be collected, and then will describe some ways that these data can be collected. (Emanuel, 1982) and another one involving 22 Israeli twelfthgrade EFL students and four native English speakers taking a regular cloze (Hashkes and Koffman, 1982) . In these two studies, students were asked questions about how they took the cloze tests -immediately following the tests themselves. In another study, 45 Hebrew University EFL students were given a test comprising a reading passage with multiple-choice and open-ended questions, and a cloze test constructed from a summary of the passage (Roizen, 1982) . In this study, the students were asked to react in their native language to each subtest of the test as they completed it.
The final two studies investigated the taking of multiple-choice reading comprehension tests. In one of the studies, 40 ESL students at the University of California, Los Angeles, were asked to describe how they arrived at answers to a 10-item multiple-choice test based on a 400-word reading passage (Larson, 1981) . Seventeen (Israel, 1982 (Emanuel, 1982; Hashkes and Koffman, 1982) . (Hashkes and Koffman, 1982) .
When students were asked what they did when they did not know how to fill in a blank, poor students indicated that they just left the space blank -that they were reluctant to guess. The better students reported that they were more likely to guess. Most of these guesses (82 per cent) were based on the immediate or microcontext (Hashkes and Koffman, 1982 In another study, students reported being able to answer questions correctly on the basis of their prior knowledge of the topic and their general vocabulary knowledge (Roizen, 1982) . In fact, this is what the student in the above example about developed industries was trying to do. Moreover, in the study where the students were purposely not given the passage to work with (Israel, 1982) (Roizen, 1982) . They also did not like items that involved inferencing or in which the original text was disguised through the use of paraphrase (Larson, 1981 Cohen, 1980: 24-26) .
It would also appear that students need to be taught how to take a cloze test. A research study some years ago found that practice sessions in how to complete cloze tests did not produce significantly greater improvement among those receiving the sessions than among control-group students (Kirn, 1972) . Klein-Braley (personal communication) suggests that the lack of significant improvement was due to substantial differences in the behaviour of the individual cloze tests. She found that the reliability and validity of nth-word deletion cloze tests vary greatly from one test to the next (Klein-Braley, 1981 
